
RACE PREJUDICE AND THE SCHOOLS 
by ELEANOR HAWARDEN 

[ J F E in the late twent ie th cen tury requi res tha t whole popu la t ions shou ld reach h igher levels of 
i n fo rmed and imagina t ive unders tand ing a n d respect for the feel ings, needs, experiences* and 

ways of life of peoples o t h e r t h a n t he i r own. It is especially impor t an t tha t Knglish-speaking 
peoples shou ld reach these h ighe r levels, because t he i r count r ies are the richest and most power
ful in (he world, and they can t h u s exercise grea t influence, e i the r for good, o r for had . 

At the present time we can see t ha t the English-
speaking countries a re subject to a much greater 
amount of race prejudice than we have realized 
in the past. Because this has not been realized, 
the English-speaking peoples, outside the United 
States, have made very little study of race pre
judice. When they do study it, they still tend to 
think t ha t it is race that must he studied. 

No superior or inferior races 

Yet the whole weight of modern scientific think
ing about race has already demonstrated that 
there are no superior or inferior races. It is 
t rue tha t there are differences in levels of tech
nological and cultural development; but these 
differences are learned* not inherited biologically. 
In other words, human beings are not like insects, 

nimals, or plants , who behave almost entirely in 
he w'ay t ha t their genetic inheritance tells them 
,o. Human beings learn how to behave from 
heir parents and learn skills from the societies 

into which they a re born. 

It is very important to get clear the distinc
tion between genetic, or biological inheritance, on 
he one hand, and social inheritance on the other 
land. The genetic basis of Homo Sapiens^ to 
which group all living men belong, has not chang-
d in the 50,000 years since this variety of man 

irst made his appearance. Genetic or biological 
change is a very slow process. 

Social change 

But social change can be very rapid indeed. 
This is because the learning process, which gov
erns all human behaviour, can, and aften does, 
take place very rapidly. The first people who dis
covered how to work with metals must have spent 
much time in a process of trial and e r ror ; so 
with the first people who put sails on boats, and 
the first people who invented writing, and the 
wheel. B u t people coming af ter did not have t o 
go through the slow processes of trial and e r ror ; 
they learned these skills very quickly when they 
had the opportunity. The accumulation of know
ledge and skills of this kind, together with ideas 
and philosophies tha t go with them, we call * so
cial inheritance'*. 

Thus race has nothing to do with the way 
people behave, or how much they know, or what 

skills they have. All these things depend on what 
they have learned, If non-white peoples have the 
opportunity, they can learn as much as white 
people. If white people do not have the oppor-
tunity to learn, they can know as little as the 
most remote and backward non-white people. 

This has been so firmly established that i t does 
not need further discussion. What does need to 
be discussed and studied is this problem: "Why 
do nearly all white people believe that they a re a 
superior race* and t ha t the brown and black 
peoples are inferior races? Why is it, in other 
words, t ha t white people continue to be prejudiced 
against non-white peoples?" 

We see then t ha t what needs to be studied is 
not race, but race prejudice; and, more particu
larly, we need to study the race prejudices of 
white English-speaking peoples. 

Mistaken beliefs 

One of the most important prejudices tha t 
white people hold about non-white people is the 
belief tha t white people a re more intelligent, in
dustrious, persevering, than non-white people. 

This mistaken belief is the result of the great 
gap between the technological achievements of the 
people of north-west Europe in the last 300 years 
and the technological level of the peoples of the 
res t of the world to-day. When white people look 
around them and observe this difference in tech
nological levels, common sense seems to tell them 
tha t it is due to the superior intelligence of the 
white people. But common sense is wrong, as it 
so often is. The difference in technological levels 
in the mid twentieth century is the result of 
accidents of history and geography which enabled 
the people of north-west Europe in the last 400 
years to benefit from the rich inheritance of tech
nical progress t ha t came to them from the peoples 
of the Mediterranean basin and Asia, The people 
of Europe did not have to invent metal-working, 
or wri t ing and the alphabet, o r the wheel, or 
sailing-boats. Other people invented and dis
covered these things; the people of north-west 
Europe, like many others, merely had to learn 
about these things. Then, like many others in a 
similar situation, they went ahead and added 
their own contributions to the inheritance that 
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they had received. Two of these contributions 
were fire-arms and printing. They enabled the 
people of Europe to conquer the rest of the world; 
and to spread knowledge — and add to it — more 
rapidly than it had ever before been spread in 
human history. 

Rich inheritance 

All urban civilization derives from the four 
primary civilizations in the great river-valleys 
of the Nile, the Tigris and Euphrates, the Indus, 
and the Hwang-ho, It was the people of these 
river-valleys who first built up city civilizations, 
about 3000 B.C., at a time when the peoples of 
north-west Europe were still getting a living 
from hunting and food-collecting. Many peoples in 
turn learnt from the primary civilizations, and 
then made their own additions to the inheritance 
that came to them from others. The later a peo
ple was drawn into the full stream of civilization, 
the wider and deeper was the accumulation from 
which they could draw. The people of north-west 
Europe were one of the latest peoples to be drawn 
into the full stream of civilization, for city civili
zation was only firmly established in north-west 
Europe about 1000 A.D. In the history of civili
zation, stretching over 5,000 years, the period of 
European civilization, and European domination, 
is a very short period indeed. 

Just as the people of north-west Europe re
mained outside the main stream of civilization for 
so long, so the people of Africa have remained 
outside it until this century. Just as the people 
of north-west Europe were situated for so long 
on the remote fringe of the inhabited world, so 
the people of Africa have lived for thousands of 
years cut off by the Sahara Desert from contact 
with the great civilizations of the Mediterranean 
basin. In this century they arc benefiting from 
an even richer inheritance than the one that the 
north-west Europeans could draw upon in the 
17th century; and they in turn, like the Euro
peans, will make their contribution to the great 
accumulated wealth of thousands of years of civi
lization. 

"Common sense" can mislead 

The trouble is that this explanation of the 
technological gap between white and non-white 
peoples is not taught anywhere in the schools, 
or even in the universities. Thus people fall back 
on what they feel is the "common sense" explana
tion of racial superiority or inferiority* 

There is another way in which common sense 
can mislead people. Children or uneducated peo>-
ple see the sun rise and set every day, and com
mon sense tells them that the sun goes round 
the earth. But common sense is wrong; and 
very much time and effort is spent in schools to 
show this, and to explain that the truth is that 

the earth goes round the sun; that is, that the 
truth is quite different from what common sense 
suggests. Yet which of these two mistakes, the 
one about racial superiority, or the one about the 
sun and the earth, does more harm in the world 
of to-day? Should we not spend at least as much 
time and effort to teach our children the truth 
about the present-day technological and cultural 
differences between peoples? 

Race prejudice 

Much of the teaching in the schools encourages 
race prejudice in another way, by presenting non-
white peoples as not only lacking in intelligence, 
but also as more cruel and violent than Euro
peans. One very familiar example is the story 
of the Black Hole of Calcutta, which very often is 
all that anybody remembers of the history they 
learnt in school. Children in white schools are 
never taught about how violent and cruel Euro
peans have been, both in Europe and in many of 
the countries they conquered. When they are 
taught to admire heroes, only white heroes are 
presented to them. 

Citizens of the world 

None of this is done deliberately, with the in
tention of teaching race prejudice. It is done 
because the teachers are unaware of what they 
are doing. It is high time that teacher training 
colleges and universities should direct their atten
tion to what is going on in the schools, and should 
carry out their responsibilities to help teachers 
to teach the truth about race and cultural differ
ences. The citizens of to-morrow are going to 
be citizens of the world, whether they like it or 
not; and most of the people and countries of the 
world are non-white. Only if they can think and 
feel like citizens of the world, rather than like 
white people or like citizens of one country, or 
even like citizens of the "Western world", will 
they have a chance of preventing the outbreak of 
the nuclear war that threatens the very survival 
of the human race. 

T^HE demand that all other people shall 
resemble ourselves grows by what it 

feeds on. If resistance waits till life is re
duced nearly to one uniform type, all devia
tions from that type will come to be con
sidered impious, immoral, even monstrous 
and contrary to nature. 

John Stuart Mill. 
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