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FOREWORD
This series of educational videos, teaching manuals and study
guides on topics of international concern is designed to help
teachers and students to understand and appreciate the global
issues facing the international community and the work that is
being undertaken by the United Nations to deal with them. It
is intended to supplement ,ttJe valuable educational material
relating to the United Nations developed over the years by
other international and non-governmental organizations led by
UNESCO.
The series seeks to inspire young people to live according
to the ideals of the United Nations Charter, since education,
in its broadest sense, provides the best foundation for a just and
peaceful world.

Javier Perez de Cuellar
Secretary-General
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A NOTE TO THE TEACHER
WHY TEACH ABOUT APARTHEID?
Is it a problem that has anything to do with students?
The answer of course is yes, because apartheid involves humanity as a whole. While injustice exists
everywhere in the world, it is only in South Africa that it is enshrined in the supreme law of the land.
Apartheid-the policy of institutionalized racial discrimination-is in many ways an ideal subject for
teaching because it is an extreme case condemned by the world at large. Just because their skin colour
is not white, the majority of people in South Africa are denied their fundamental human rights. It is a
practice that has been condemned by the United Nations as a crime against humanity.
This guide is prepared with three goals in mind: to assist young people in better understanding today's
world; to encourage them to feel empathy and concern for their fellow human beings everywhere; and
to give them the sense that their actions can affect the situation.
Learning about the actions of the United Nations in the fight against apartheid can also help students
to better think and act about political issues and understand the many ways in which the Organization
can act and is being used to build a better world.
There are common themes to teaching about any aspect of the work of the United Nations. The
goal is a just and peaceful world community where each person and each country is free to develop
in its own way. The reality is a world in transition where obstacles, such as racial discrimination, continue
to impede progress in many areas. The focus is on what remains to be done: the urgent need for in
dividuals and countries to increase co-operation and practise the ideals of the Charter of the United
Nations.

THE PLAN OF THE MANUAL
Teaching about Apartheid consists of five Classroom Examples, each of which contains a reading text,
suggested procedures and primary materials.
The first reading text, "Growing Up in South Africa", is intended to give students a glimpse of a
case of extreme injustice. It is meant to be a powerful introduction to apartheid, not only at a cognitive
level, but also at an emotional level-a tool to enable students to discover apartheid as an issue that
is relevant to their own situations, and to develop a desire to take action to fight injustice.
The other reading materials provide factual information on various aspects of apartheid to further
students' understanding of the problem. "What Is Apartheid?" explains how the system of apartheid
works. The piece on "Homelands" explores further the exploitative nature of apartheid. "The Struggle
against Apartheid" introduces the resistance of blacks against the system, and the measures taken by
the South African Government to repress any dissension. Finally, "Apartheid and the International Com
munity" looks into what is being done at the international level to end apartheid.
The suggested procedures in the Classroom Examples use active methods and exercises that require
student involvement. They are designed to enable students to explore the attitudes, values and behaviour
of those who are victims of, as well as those who impose, apartheid. Students will look into instances
of injustice that might exist in their own lives, and seek ways to bring about change.
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USES
The manual is designed for secondary-level students. It tries to bring together the wealth of information
that exists in the United l'lations on apartheid in a form that can easily be used in the classroom.
Ideally, the teacher would have five class periods to devote to each of the Classroom Examples.
However, if time is limited, the teacher may wish to focus on the first Example, which is designed to give
an overview of the issue, and the last Example, which deals with what is being done about the situation.
The manual is intended to be suggestive rather than prescriptive. The suggested procedures are there
to provide teachers with idetJs. The reading materials should be used by the teacher in a way most suitable
for her/his particular class,
The book comes with an,accompanying educational video for use in the classroom. The video pro
vides a visual account of the anti-apartheid struggle, including newsreels and scenes of Security Council
meetings, union strikes, and sports and cultural boycott activities. The video would be an effective sup
plement to Classroom Examples IV and V.
The bibliography at the end of the book lists available United Nations publications and other films
on apartheid.
With a topic as distressing as apartheid, it is only too easy to become discouraged. What this manual
wishes to achieve ultimately is to bring a sense of hope to the young people of the world-to let them
know that the international community, mainly through the United Nations, is actively working towards
the elimination of apartheid, and that they can participate in bringing about that change.
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CLASIROOM IXAMPLI I

CLASSROOM EXAMPLE I. LIFE UNDER APARTHEID
Objectives
Students should:
~ be introduced to the system of apartheid from a firsthand account;
~ glimpse the living conditions of a black person in South Africa;
~ develop empathy with people suffering under apartheid.

READING: GROWING UP IN SOUTH AFRICA
The following is an abbreviated transcript of a United Nations radio interview given 1986 by Mrs. Nommso
Stubbs, a South African born "and raised under the system of apartheid.
Mrs. Stubbs: I remember that when my father came home after ten months or so, he was not quite
sure which one of the children was me. I was called into the house with about four of my friends. We
were very dirty because we were playing outside. He asked us our names and as soon as he heard my
name, he picked me up and embraced me. But the pain has stayed with me as I became aware of the
situation. Here was a father wanting to express his love but still being unable to do so because he had
to find out who I was.
I would live and wait the times he was gone, and I couldn't take it. The whole thing of having to
wait for eleven months for my father, to see him for two weeks in December and then have him disap
pear again for another year. I feel like I was deprived of something that is fundamental to the making
of a people. To grow up with two parents in South Africa seemed like a privilege, whereas in fact it is a right.
I started school earlier than I should have because my mother was a schoolteacher. I remember
the crowded classrooms which became much more crowded as time went on. There were about sixty
of us in one classroom. If you didn't come early enough, you missed sitting on the chairs and had to
sit on the floor.
The other thing that sticks out in my mind is when Bantu Education was introduced. At the time, I
did not know what was going on, but I just remember the art class was removed. I really used to like
art. When I asked my mother what was going on, she said it's this new education coming in designed
to build up people who are going to be subservient and so there was no need for things like art in the
curriculum.
Home economics was introduced in place of art and the following year I was taught how to cook
potatoes, and how to iron shirts-obviously being prepared to probably drop out from school and be
able to iron the white man's clothes or to cook or do whatever menial duties that were required of a
black person.
Where I lived, out of the whole area of maybe about 150 families, I think that about ten of the
kids made it through high school. I know of only one person, other than my brothers and sisters, who
made it to Fort Hare, which is the only university that blacks from the eastern Cape could go to.
We used to go to the beach all of us together on the east coast-a beautiful beach. There was a
side for blacks and a side for whites, but there was not that much distance, a three-yard no man's land
between the two beaches. Since the beach was a little bit far anyway, 15 or 20 miles away, people didn't
go there often. They didn't have cars to go there. But traditionally in South Africa on New Year's Day
you have to go to the beach-people see it as washing off the bad luck that you have been accumulating
the previous year, and starting the year afresh. So we used to do this, and it would be something that
we would really look forward to
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Then one year, suddenly, we had to stop going there. Apparently the whites couldn't tolerate seeing
us go to the beach even once a year. They decided we needed to go to a place called Hiwane, which
was about 60 miles from where we lived. So yeu can imagine how much harder it became for people
to go to the beach.

I do remember the extreme poverty that was around. But the strange thing is that one of the ways
in which I think the families coped with apartheid is by being a community. You would never find somebody
starving next door while you had food. People would kind of spread things around.
I think for me, the whole beach thing began to bother me quite a lot, and then I began to realize
that I couldn't go into restaurants. I remember once when my mother had to go to the bathroom and
we were near a department store. Realizing that there was no bathroom she could go to as a black
person, she had to go down to the station which was quite a way down. It was really embarrassing
to see my mother put in such a situation and I was just about to cry and burst into tears.
Somehow I was not prepared to accept this as part of life. The following day I went with my sister
to town, into these toilets that were supposed to be for whites. This white woman came to me-you know
the maids, cleaning, taking the money you put into the toilet. She said to me that I couldn't go in there,
didn't I know. I said, "Don't I know what! Don't I have the same body as you, what do you expect me
to do?" And I became quite insulting to her, to the point that she had to pick up the telephone and
call the police. It really gave me some satisfaction as I went out of there knowing that I had rattled her
day for a little while, and I had paid back for my mother.
For high school, I went to boarding-school. Since everything was segregated, I really didn't have
to think about whites except those who were teaching us. I did not realize until I went to university that
the whites who taught in these boarding-schools were paid extra-a "tolerance fee" for teaching blacks .
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I got into Fort Hare in 1970. I had finished high school, but had failed mathematics and Afrikaans .
It is interesting because I knew Afrikaans very well. But as my awareness of apartheid began to grow,
I psychologically just flipped. I just seemed to reject the language. After finishing a year at Fort Hare,
and when I was doing my second year, I was called to the office and they said to me that there was
this law and rule that had come in. That I had to pass my exams in one sitting. Since I had failed
mathematics and Afrikaans, they told me that I had to go back to high school, and that my first year
courses at the university were null and void. Everything to make me want give up on education and
drop out.
~
I think that if my mother was not around, I would have dropped out. But she then explained what
the system was trying to do to me. Anyway, the long and short of it is that I did go back to high school.
And my mother had to pay money and buy me uniforms. I was so embarrassed and humiliated, but
people came to me commending me for my courage-which I think helped me a lot. I went back to
Fort Hare in 1973, and I had to do the same courses that I had passed before.
My mother had money from her family and she used this money to build a huge house which had
about eight rooms. She built three flats in the back. Mam made money out of the flats to send us to
school. The house was barely six years old when a bill was passed and we were going to be moved.
My mother put up a protest, and she was the only one who wasn't moved out of the whole village. The
authorities knew that there was no way she was going to win, and so they didn't have to force her to
move. Mam just sat there, hoping that she could at least fight before she gave up what was hers.
They sent some thugs to come and harass us, and eventually Mam had to go to them and say she
wanted to move. One of the things she was protesting was that she was offered $250 for this house.
In South Africa, since the men couldn't have their wives in the cities with them, the marriages were
conducted through correspondence. My mother, being a teacher, was often asked to read the letters
that the wives had written to the husbands. There was no privacy in the relationship. Mam thought that
this was demeaning, and so what she did was, she started off this school. She felt that these men couldn't
be stripped of their privacy. She started with three men, teaching them how to read and write.
After a while, my mother's lessons stopped being just a way of teaching them so that they could
read letters, because they would then apply for learner's licences and get a drivers licence, and get
a better job. They would tell others about it, and then it grew into a school. It was very widespread
and successful.
One day again, the inevitable happened . The police came to our home. They said my mother could
not run a private school, and they closed her up. It really broke my mother's heart, because it was a
need for the community, it was a humanitarian response which was not hurting the Government in any
way. Mam was forced to stop running the school, and she compromised and went into teaching in a
public school.
Just a year before we had to move out of our house, my sister's second child had got sick with bron
chitis. The child had cried the whole night before. The following day, since there was no black doctor
around where they lived, they had to go to Cradock for a doctor. My sister went off to the station with
her husband, her daughter on her back, just crying as she had been crying all night.
They asked the ticket officer to sell them a ticket, and the man said no, I can't sell you a ticket because
the train that's coming doesn't have a coach for blacks. My brother-in-law resorted to speaking Afrikaans
and begging the man, which is something he would never have done otherwise. The man was not moved
at all. So the train came, stopped at the station and left. My sister had to wait for the train that had
a black coach. As the train left the station the child stopped crying. They went off and took the child
to a nearby home, to a nurse who had been a friend of ours. The child had not been baptized, they
had her baptized, and the child died shortly thereafter.
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The following year we were moved. We said to Mam that she could not sell the house for $250.
But she said that the whites were not asking her what she wanted for the house; they were telling her
what they were giving her. There was nothing she could do. Mam was just counting her losses. Since
our house was new it was not demolished. They came and did a very neat job. They took the materials.
We were all sitting there watching. Since Mam refused to go to Mdantsane which is where we were being
moved to, we went to another place. This was a one-roomed house. We were moving from an eight
roomed house. Don't ask me what happened or what we did, because my sister also came and brought
her children as well.
This one-roomed house-a house I will call it because we did sleep in it, a matchbox, not even a
matchbox. There was nothing on the floor. There was grass growing as we moved in. It was just soil.
No running water. And so we had to pile our stuff into this little corrugated tin, and begin to make it
a home. We fought a lot that night-just amongst each other, not addressing the issue, not talking about
it because we knew that there was no happy ending to it.
One of the things I remember about the area was the hooliganism that was going on. Here we were,
packed, one on top of the other. I can see why you get all this vandalism in the townships. People are
just packed into small spaces. Anyway, we lived in this place, which was like a dump, for two years.
My sister was then at university at fort Hare and she brought some friends home. I remember this
guy in this car saying, "What are all these toilets doing here?", because he thought the houses were
toilets. My sister was so embarrassed to say we are going into one of them, one of them is our home.
So she said keep driving. So the guy kept driving. But since they had come for the weekend, eventually
she had to bring him home and say, well one of these toilets is our home.
My mother really did not have money because she had invested everything she had in the house.
And she had to send my sister to college. It was very sad. She earned 58 rand from teaching, and after
paying for my sister's education, she had nothing left for herself. All the money from the family and
everything else she had banked on was gone. They were taken from her by the system. I knew that this
was all due to apartheid. But I did not dare direct my anger there because I did not know where that
would take me.
Then when I went to college, Steve Biko, Barney Pityana and Robbin Philip were starting off SASO
(South African Student Organization). We were all excited that we were going to do something for
ourselves. That was an outlet that was an eye-opener. I respect the people who worked behind the scenes
with SASO because I look at what's happening today. They took the power and put it in the hands of
the young people who didn't have traditions to lose or whatever. They asked, "Are you prepared to
go on and perpetuate this system?" So I got involved. And then I got fired up. I can tell you a lot of
things about fort Hare, the sit-ins for example. We got arrested and re-arrested, and so on.
The one time that sticks in my mind is when Steve died. He had said before he was taken into prison,
"Don't worry, they'll never kill me. I'm too well known internationally for them to do that to me." And
they killed him. And they had killed Mapetla before.
I had to look for ways of expressing and getting rid of this anger, and working towards creative
means to find my own freedom. I remember going back home to my mother each time we were kicked
out of school because some kids would stay at school and dissent. My mother said to never do that.
But to make sure that you don't get into the forefront and get into trouble for nothing. She also said
not to make the mistake that her generation had made. To begin where they had left, not start where
they had started. To go a step further, and deeper into the struggle.
It was so good for me to hear my mother's words because I had felt that I was wasting her money
going to university. And to have her support me like that was very good.

11

SUGGESTED PROCEDURES
1. Students can continue the radio interview with Mrs. Stubbs. They could compile the questions, either
individually or in groups, and identify issues for further inquiry.

2.

Discuss the life of Mrs. Stubbs growing up under apartheid.

~ How were the black people able to cope with their poverty?

~ What was life like at home and at school?

Ask students whether tPrey have ever personally experienced discrimination . If so, they can discuss
why. What causes discrimination?

3.

What makes racial disc~imination in South Africa different from discrimination anywhere else?
~ Are the motives for discrimination the same in both?
~ Is there a difference in the avenues open to someone seeking justice? In the degree of freedom allowed?
In the violence or possibility of violence?
~ What similarities do you see in the attitudes of the oppressed towards the oppressors? Of the op
pressors towards the oppressed?
~ How do you think such discrimination affects the society?

4.
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CLAIIROOM EXAMPU II

CLASSROOM EXAMPLE II. WHAT IS APARTHEID?
Objectives
Students should:
~ learn the facts of apartheid using the data that illustrate the unequal situation between the whites
and the blacks and the laws that form the basis of an unequal society;
~ put themselves into a discriminatory situation and experience the feelings of the oppressors or the
oppressed.
.7

READING: SOME APARTHEID FACTS
In South Africa the whites, who are a minority, rule the country and tell the blacks {which include also
Coloureds-people of mixed race-and Asians} how they should live. This system of government is known
by its infamous name: apartheid.
Apartheid is a word in the Afrikaans language which means "apartness". The whites forcibly keep
other races apart so that they can enjoy most of the benefits of living in resource-rich South Africa. The
Government has practised apartheid as its official policy since 1948 .
Discrimination against blocks, however, goes back a couple of centuries after settlers arrived in Africa
from Europe and started taking over the land of the indigenous people. The Afrikaners {descendants
of Dutch settlers, also known as Boers} and the English people joined to form the Union of South Africa
in 1910 and adopted a deliberate strategy of discrimination. Blacks lost their rights and became second
closs citizens in their own land.
Under apartheid, the wealth of South Africa is divided in a most unequal manner. The whites, who
comprise only 14 per cent of the population, control almost 87 per cent of the land. They also hold com
plete political power. The blacks are denied their political rights, thus becoming victims of discrimination
in all areas of life. Blacks cannot vote in genuine notional and local elections and therefore do not have
a voice in how their country should be run.
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Apartheid is based on discriminatory laws, rules and regulations, and is enforced by a huge military
and police apparatus. These measures require blacks to live in separate areas, control their travel to
"white areas", and outlaw what in other societies would be normal interaction between the races. Those
who oppose these harsh measures are harassed and jailed.
One of the fundamental apartheid laws is the Population Act, adopted in 1950. It declares that the
South African population is to be classified by race. Tests are carried out, and every person born in South
Africa is classified as White, African, Asian or Coloured. The classification determines where you may
live, what you may do, what freedom you may enjoy.
The whites in South Africa enjoy one of the highest living standards in the world. Many live in lux
urious homes with swimming-pools, and have domestic staff to take care of them. Most bla~ks, on the
other hand, live far below the standards that their country could have provided them with, had it not
been for apartheid.
Africans typically live in what are known as "matchbox" homes: four-roomed houses with outside
lavatories, asbestos roofs and brick or cement-block walls. Most have no electricity. Often, in the
homelands or in the urban ghettos, you will find as many as ten persons in such a house. In some of
the cities, you will find dormitories or hostels for black workers who have migrated from the homelands.
They are not allowed to leave the dormitory communities because then they would encroach on the "white
areas".
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A white child and a black child cannot go to the same school, except in parochial schools and other
selected private schools which decided to take a stand against segregation. While white schoolchildren
are provided with textbooks, class readers, exercise books, and stationery free of charge, that is not
always the case for blac~ children, depending on where they live. The Government spends about six
times more for the education of white students than it does for Africans. This discrimination extends from
the availability of pencils, books and computers, to classrooms, curriculum, sports and student counsell
ing. The poor education also keeps the black students from good jobs when they leave school.

The black population is also worse off in terms of health. The nutrition of blacks is poorer. This lack
of proper diet hits children especially hard, and because they are malnourished they are more vulnerable
to disease. While there is one doctor for every 330 whites in South Africa, among the blacks there is
only one for 12,000. In the rural areas, among Africans, one out of four babies do not live to their first
birthday.
When a black and a white do the same job, in mining or manufacturing, the white person is paid
more, and gets better unemployment and insurance benefits. While whites invariably find work in
managerial positions and move quickly up to better jobs, Africans who migrate from the homelands
to the mines, factories pnd farms have little hope of moving up. Many African men and women spend
their lifetimes working as domestic servants in white households, seeing their own families only on the
occasional holiday.
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SOUTH AFRICA FACT SHEET
Area: 1,224,466 square kilometres
Population (June 1987):

Total:
African:
White:
Coloureds:
Asian:

32,000,000
23,000,000
4,911,000
3,069,000
913,000

Earnings (1986, excluding agriculture, domestic service and mining):

(Average monthly in rands*)
Whites:
R1,732
Asians:
R912
Coloureds: R634
Africans:
R500
Education (1987i 988 figures):

Spending on
Whites:
Asians:
Coloureds:
Africans:

R2,508.00
R1,904.20
R1,021.41
R476.95

education per capita:

Teacherpupil
Whites:
Asians:
Coloureds:
Africans:

ratio (1987):
1i 6
121
125
141

Health (1985 figures):

Infant mortality rate per 1,000:
Whites:
9.3
Asians:
16.1
Coloureds: 40.7
Africans :
80

* For the sake of comparison,
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1 R = SUS 0.3702, as of July 1989.

SUGGESTED PROCEDURES:

1. Using the reading and the fact sheet, students can be asked to imagine themselves as an average
black person in South Africa and answer the following questions:
•
•
•
•
•

2.

What kinds of jobs can you get?
What education opportunities are there for your children? Do you have to pay for education?
If you get sick, can you easily see a doctor?
Do you live with your family?
Can you go anywhere you want in your country?

,,,..

Using the list of laws in South Africa and the Universal Declaration of Human Rights provided below,
students can identify the rights in the Declaration that are being violated under the apartheid system.
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SOME APARTHEID LAWS IN SOUTH AFRICA
Population Act: Declares that the South African population is to be classified by race.
Group Areas Act: Declares that South Africa is made up of African, Coloured, White and Asian areas.
Each group must live only in its own area.
Bantu Laws Amendment Act: Allows labour bureau to remove or imprison unemployed Africans from
any urban area . Unless they were born in an urban area or have resided there without interruption
for 15 years, or unless specifically given permission, Africans may legally live only in the homelands.

Riotous Assemblies Act: Local magistrates may ban any or all private or public gatherings of two or
more people if it is suspected that the public peace may be endangered.
Unlawful Organization Act: Bans the African National Congress and the Pan Africanist Congress of
Azania . Gives the Government the right to ban any organization. Once an organization is banned, all
its property must be turned over to the Government.
Internal Security Act: Authorizes arrest and detention without trial. Declares the Communist Party of
South Africa illegal. Also outlaws any act of sabotage against private property or the Government as
well as any act, writing or speech which embarrasses the administration of the affairs of state or might
cause substantial financial loss to any person or to the Government.
Sabotage Act: Outlaws engaging in acts promoting disorder, furthering racial hostilities, or embar
rassing the administration of the affairs of state.
Defense Act: Makes it a crime to publish any negative statement or comment about a government of
ficial which would embarrass the Government in its foreign relations or would alarm or depress members
of the public.
Prisons Act: Forbids publication of any information about prisons without being able to verify information .
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--UNIVERSAL DECLARATION OF HUMAN RIGHTS
The General Assembly proclaims this Universal Declaration of Human Rights as a common standard
of ac~ieve~ent for all ,Peoples and all nations, to the end that every individual and every organ of society,
keeping thIs DeclaratIon constantly in mind, shall strive by teaching and education to promote respect
for these rights and freedoms and by progressive measures, national and international, to secure their
universal and effective recognition and observance, both among the peoples of Member States themselves
and among the peoples of territories under their jurisdiction.

Article 1:

All human .beings are born free and equal in dignity and rights. They are endowed with
reason an~ conscience and should act towards one another in a spirit of brotherhood.

Article 2:

(1) Everyone is entitled to all the rights and freedoms set forth in this Declaration, without
distinction of any kind, such as race, colour, sex, language, religion, political or other opin
ion, national or social origin, property, birth or other status.
(2) Furthermore, no distinction shall be made on the bas:s of the political, jurisdictional
or international status of the country or territory to which a person belongs, whether it
be independent, trust, non-self-governing or under any other limitation of sovereignty.

Article 3:

Everyone has the right to life, liberty and the security of person.

Article 4:

No one shall be eld in slavery or servitude; slavery and the slave trade shall be prohibited
in all their forms.

Article 5:

No one shall be subjected to torture or to cruel, inhuman or degrading treatment or
punishment.

Article 6:

Everyone has the right to recognition everywhere as a person before the law.

Article 7:

All are equal before the law and are entitled without any discrimination to equal protec
tion of the law. All are entitled to equal protection against any discrimination in violation
of this Declaration and against any incitement to such discrimination.

Article 8:

Everyone has the right to an effective remedy by the competent national tribunals for acts
violating the fundamental rights granted him by the constitution or by law.

Article 9:

No one shall be subjected to arbitrary arrest, detention or exile.

Article 10: Everyone is entitled in full equality to a fair and public hearing by an independent and
impartial tribunal, in the determination of his rights and obligations and of any criminal
charge against him.

Article 11: (1) Everyone charged with a penal offence has the right to be presumed innocent until proved
guilty according to law in a public trial at which he has had all the guarantees necessary
for his defence.
(2) No one shall be held guilty of any penal offence on account of any act or omission
which did not constitute a penal offence, under national or international law, at the time
when it was committed. Nor shall a heavier penalty be imposed than the one that was
applicable at the time the penal offence was committed.

Article 12: No one shall be subjected to arbitrary interference with his privacy, family, home or cor
respondence, nor to attacks upon his honour and reputation. Everyone has the right to
the protection of the law against such interference or attacks .

Article 13: (1) Everyone has the right to freedom of movement and residence within the borders of
each State.
(2) Everyone has the right to leave any country, including his own, and to return to his
country.
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Article 14: (1) Everyone has the right to seek and to enjoy in other countries asylum from persecution.
(2) This right may not be invoked in the case of prosecutions genuinely arising from non
political crimes or from acts contrary to the purposes and principles of the United Nations.
Article 15: (1) Everyone has the right to a nationality.
(2) No one shall be arbitrarily deprived of his nationality nor denied the right to change
his nationality.
Article 16: (1) Men and women of full age, without any limitation due to race, nationality or religion,
have the right to marry and to found a family. They are entitled to equal rights as to mar
riage, during marriage and at its dissolution.
(2) Marriage shall be entered into only with the free and full consent of the intending spouses.
(3) The family is the natural and fundamental group unit of society and is entitled to pro
tection by society and the State.
Article 17: (1) Everyone has the right to own property alone as well as in association with others.
(2) No one shall be arbitrarily deprived of his property.
Article 18: Everyone has the right to freedom of thought, conscience and religion; this right includes
freedom to change his religion or belief, and freedom, either alone or in community with
others and in public or private, to manifest his religion or belief in teaching, practice, wor
ship and observance.
Article 19: Everyone has the right to freedom of opinion and expression; this right includes freedom
to hold opinions without interference and to seek, receive and impart information and ideas
through any media and regardless of frontiers.
Article 20: (1) Everyone has the right to freedom of peaceful assembly and association.
(2) No one may be compelled to belong to an association.
Article 21: (1) Everyone has the right to take part in the government of his country, directly or through
freely chosen representatives.
(2) Everyone has the right of equal access to public service in his country.
(3) The will of the people shall be the basis of the authority of government; this will shall
be expressed in periodic and genuine elections which shall be by universal and equal suf
frage and shall be held by secret vote or by equivalent free voting procedures.
Article 22: Everyone, as a member of society, has the right to social security and is entitled to realiza
tion, through national effort and international co-operation and in accordance with the
organization and resources of each State, of the economic, social and cultural rights in
dispensable for his dignity and the free development of his personality.
Article 23: (1) Everyone has the right to work, to free choice of employment, to just and favourable
conditions of work and to protection against unemployment.
(2) Everyone, without any discrimination, has the right to equal pay for equal wo~k.
(3) Everyone who works has the right to just and favourable remuneration ensuring for
himself and his family an existence worthy of human dignity, and supplemented, if necessary,
by other means of social protection.
(4) Everyone has the right to form and to join trade unions for the protection of his interests.
Article 24: Everyone has the right to rest and leisure, including reasonable limitation of working hours
and periodic holidays with pay.
Article 25: (1) Everyone has the right to a standard of living adequate for the health and well-being
of himself and of his family, including food, clothing, housing and medical care and
necessary social services, and the right to security in the event of unemployment, sickness,
disability, widowhood, old age or other lack of livelihood in circumstances beyond his control.
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(2) Motherhood and childhood are entitled to special care and assistance. All children,
whether born in or out of wedlock, shall enjoy the same social protection.

Article 26: (1) Everyone has the right to education. Education shall be free, at least in the elementary
and fundamental stages. Elementary education shall be compulsory. Technical and pro
fessional education shall be made generally available and higher education shall be equally
accessible to all on the basis of merit.
(2) Education shall be directed to the full development of the human personality and to
the strengtheping of respect for human rights and fundamental freedoms. It shall promote
understanding, tolerance and friendship among all nations, racial or religious groups, and
shall further the activities of the United Nations for the maintenance of peace.
(3) Parents have a prior right to choose the kind of education that shall be given to their
children.
Article 27: (1) Everyone has the right freely to participate in the cultural life of the community, to enjoy
the arts and to share in scientific advancement and its benefits.
(2) Everyone has the right to the protection of the moral and material interests resulting
from any scientific, literary or artistic production of which he is the author.
Article 28: Everyone is entitled to a social and international order in which the rights and freedoms
set forth in this Declaration can be fully realized.
Article 29: (1) Everyone has duties to the community in which alone the free and full development of
his personality is possible.
(2) In the exercise of his rights and freedoms, everyone shall be subject only to such limita
tions as are determined by law solely for the purpose of securing due recognition and respect
for the rights and freedoms of others and of meeting the just requirements of morality, public
order and the general welfare in a democratic society.
(3) These rights and freedoms may in no case be exercised contrary to the purposes and
principles of the United Nations.
Article 30:
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Nothing in this Declaration may be interpreted as implying for any State, group or per
son any right to engage in any activity or to perform any act aimed at the destruction of
any of the rights and freedoms set forth herein.

CLASSROOM IXAMPLI III

CLASSROOM EXAMPLE III. HOMELANDS (BANTUSTANS)
Objectives
Students should:
~ learn the geographical location of South Africa, and of the Homelands within South Africa.
~ become aware of the iniquitous underpinnings of the Homelands policy.

READING: WHAT

A~

THE HOMELANDS?

South Africa is situated in the southern tip of Africa. It is a vast and varied land-1.2 million square
kilometres or 472,000 square miles in all-opening to the Indian Ocean in the east and the Atlantic
to the west. The two oceans meet at the continent's tip, at the Cape of Good Hope.
South Africa is a beautiful country, with rolling grasslands of the veldt, subtropical forests, the escarp
ments of the Drakensberg mountains, and the desert. Africa's rich wildlife is also found here: lions,
elephants, giraffes, wildebeests and gazelles. There are 700 species of birds and reptiles and 22,000
species of flowering plants.
South Africa is also rich in vital natural resources. It has long been the world's largest gold producer.
It is also the largest producer of gem diamonds. In addition, South Africa is rich in uranium, chrome
and manganese. Uranium is used for nuclear fuel, chrome for producing stainless steel, and manganese
for steel. There are also parts of South Africa that are agriculturally very productive.
At the same time, much of South Africa's hinterland is dry and barren, without the agricultural and
mineral resources which make up the country's wealth.
The apartheid rulers have decided that patches of these wastelands will be called "homelands" or
bantustans, to be set aside for Africans. According to the homelands policy, Africans have no claim over
the rest of South Africa, whose riches are reserved solely for whites. The homelands cover 13 per cent
of the country's territory, and it is into this tiny collection of territories that the vast black majority is sup
posed to squeeze.
The South African Government has divided the 13 per cent of territory into ten African homelands
made up of over 100 scattered pieces of land. The apartheid government's homelands policy is to divide
the Africans by ethnic and tribal origins so that they will be unable to unite in protest. The long-term
strategy calls for making the homelands "independent" countries, thereby taking away from the blacks
their South African citizenship, and forcing them to apply for temporary visas if they wish to work in
white South Africa .
Four homelands-Venda, Ciskei, Transkei and Bophuthatswana-have since 1976 been granted
nominal independence with their own "governments". No country in the world, except for South Africa,
has recognized these homelands as legitimate governments. Their "leaders" are hand-picked by the
South African Government, which controls their defence, economic policy and monetary system .
The South African Government makes blacks live in the homelands through a policy of forced removals.
It is estimated that between 1960 and 1984 over 3.5 million blacks were forcibly removed from "white
areas" into the homelands, and that 2 million more are still scheduled for removal. If communities resist
a Government-planned removal, they are taken from their homes and their houses, churches and schools
are bulldozed to the ground.
Life in the homelands is very hard. The dry land does not allow good farming. As there are very
few jobs in the homelands, nor any other viable means for blacks to support themselves, they must seek
employment in white-designated areas, where they have a right to remain only temporarily. They live
in specially designated townships, strictly segregated from white communities.
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Usually, it is the men who have to go to the "white areas" to find work to prevent their families
from starving. In this way families are forced to live apart for many months. For those who remain in
the homelands-mainly women, children and the elderly-life is a struggle to survive on the meagre
corn and millet produced on poor and eroded land. Malnutrition is said to be the cause of death of
over half of the black children who die under the age of five.
In essence, the homelands policy provides the white economy with a steady flow of cheap black
labour. In addition, it weakens social ties among Africans by breaking up families and undermining the
schools and churches which bind a society together.
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SUGGESTED PROCEDURES

1. Students can think about the word "home" and write down the first five words that come to mind.
2. After reading the text on homelands, students can compare their associations with the word "home"
and the realities of life in the homelands. They can be asked to imagine themselves as an average black
person and answer the following questions:
~ How do you feel, being allowed to live in only 13 per cent of the total area of your country?
~ Who decided where the homelands should be?
~ Is there a major town.i.Jl your homeland? (No. Soweto is not part of the homelands, but is a township
neighbouring Johannesburg and serves as a labour reserve.)
~ Do all blacks live in homelands? (No. About a third of them live in the homelands, but the rest live
in black townships within white South Africa. They do so because the homelands do not have the resources
to support them, and the white South Africans require black labour in their industry, businesses and homes.)
~ Do you live with your family?
~ Do the homelands cover areas of any economic wealth? (No. There are no industrial areas within
the homelands, but the industrial zones are placed right next to the homelands in order to provide labour.
The homelands are situated in agriculturally poor areas.)
~ How do you feel about your so-called homeland being split into non-adjacent pieces?
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CLASSROOM EXAMPLE IV. THE STRUGGLE AGAINST APARrHEID
Objectives
Students should:
~ become familiar with the movement to end apartheid, and what needs to be done to make it more
effective;
~ envision the goals of those fighting apartheid, and the difficulties they encounter because of vested
and other interests.

READING: ANTI-APARTHEID ACTIVITIES
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The cruel system of apartheid persists, despite intense protest by the blacks and whites opposed to it.
The blacks have been resisting and expressing their rejection of racial discrimination ever since the begin
ning of the century. Often, their demonstrations have been brutally suppressed, with many blacks killed,
such as in the Sharpeville massacre in 1960, the Soweto uprising in 1976 and the 1984 nation-wide
resistance to the imposition of the apartheid constitution. Many of the whites who oppose apartheid have
also been persecuted by the r'egime and some have been victims of assassination squads.
The opponents of apartheid, which include church groups, student associations and trade unions,
seek to do away with apartheid and to create a just and non-racial society. In that society, all groups
would have equal access to political power by right, to educational opportunities based on merit, and
to jobs according to ability. One's position in life would no longer be decided at birth according to colour.
There are many opposition leaders who hold this vision of a non-racial South Africa. They have
galvanized their own people and the whole world in protest against apartheid. The most renowned among
them is Nelson Mandela.
Nelson Mandela is a leader of the African National Congress (ANC), which is one of the foremost
anti-apartheid groups and was formed as early as 1912. For his unflinching opposition to apartheid,
the white rulers of South Africa put him in jail in 1963. He was held for almost 26 years, at first in isola
tion on Robben Island which is located off Cape Town. In 1982, he was moved to the mainland to a
maximum-security prison at Pollsmoor and then to a prison farm where he is confined today. Born in
1918, Mandela studied law and helped to form the activist ANC Youth League in 1944. Despite being
in prison so long, Mandela's principled position against apartheid remains unswerving.
The anti-apartheid movement includes the national liberation movements recognized by the Organiza
tion of African Unity and the international community, of which the African National Congress (ANC)
is one, together with the Pan Africanist Congress of Azania (PAC). Both organizations were banned by
the South African Government and forced into exile in the 1960s. For decades, both the ANC and the
PAC sought to dismantle apartheid peacefully. Repression against their non-violent opposition as well
as the torture and killings of their activists forced the organizations to go underground and to resort
to armed resistance.
In face of all this opposition, the apartheid authorities have stepped up arbitrary and repressive
measures. They use the powerful South African police and military forces against protesters. Notable
examples of black resistance and the repression by the apartheid authorities that followed are the
Sharpeville massacre and the Soweto uprising.
The Sharpeville massacre, which took place on 21 March 1960, began with a peaceful demonstra
tion by Africans against the discriminatory requirement that all Africans must carry "pass books". The
police violently broke up the demonstration by firing machine-guns and rifles at the demonstrators. They
killed 69 persons and wounded 186, including many children.
In June 1976 the schoolchildren of Soweto rose in protest against the introduction of the Afrikaans
language as a medium of teaching in schools. Police shot dead many children. The protest broadened
to one against Bantu Education and the whole apartheid system. From Soweto, demonstrations spread
throughout the country. In sixteen months there were 700 publicly recorded deaths, mainly young peo
ple shot by police. Hundreds of schoolchildren were jailed, and some were never seen again by their
families.

There are few countries in the world where children have found themselves so much in the front lines
of a determined and violent struggle for change as in South Africa.
South Africa has one of the largest prison populations in the world because of the vast network of
apartheid laws, rules and regulations. Peaceful opposition to apartheid is now virtually equated to high
treason.
Besides being put into jail, often without trial, those in opposition to apartheid are oppressed in other
ways. They are tortured in prisons and forcibly moved from their homes to remote areas, or worst, they
are executed. There are more executions in South Africa than in any other country.
When the authorities find that the opposition is getting unmanageable, they declare a state of
emergency in which even the existing laws are suspended. The police are given the power to enter and
search homes of blacks without warrants and declare extended curfews in which no one may move out
on the streets. They can also detain virtually anyone without charge or trial, and detainees are held
without access to visitors or attorneys. The police can also ban news coverage. During times of emergency,
the lives of South Africa's black majority become doubly harsh.
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SUGGESTED PROCEDURES

1.

Students can be asked to imagine themselves as the schoolchildren in Soweto who were told that
they must be taught in the Afrikaans language-a language which is used by the whites and is not their
own-and to discuss what they would do about it.

2.

Use the Declaration of the Rights of the Child (provided on the following page) and compare each
right with the actual situation of black children in South Africa.

3.

Students can discuss the situation of children in their own country.
Do the children have all the rights that are specified in the Declaration?
P'
~ If not, discuss what should be done to obtain those rights. How can the rights of the child be improved?
~ What kinds of methods are most acceptable and effective in bringing about change?
~

4.

Using the speech by Nelson Mandela and the statement by Robert Sobukwe provided on the following
pages, discuss their positions.
~ For what kind of a society have Mandela and Sobukwe always been striving?
~ What were the original methods used by Mandela and the ANC in trying to bring about change
in South Africa?
~ Why did the ANC and the PAC decide that violence must be used?
~ What do you think of the use of violence to right injustices?
~ Why do you think Nelson Mandela and Robert Sobukwe are admired?
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DECLARATION OF THE RIGHTS OF THE CHILD
1. The child shall enjoy all the rights set forth in this Declaration. Every child, without any exception
whatsoever, shall be entitled to these rights, without distinction or discrimination on account of race,
colour, sex, language, religion, political or other opinion, national or social origin, property, birth or
other status, whether of himself or of his family.

2. The child shall enjoy special protection, and shall be given opportunities and facilities, by law and
by other means, to enable him to develop physically, mentally, morally, spiritually and socially in a healthy
and normal manner and in conditions of freedom and dignity. In the enactment of laws for this purpose,
the best interests of the child shall be the paramount considerations.

3. The child shall be entitled from his birth to a name and a nationality.
4. The child shall enjoy the benefits of social security. He shall be entitled to grow and develop in health;
to this end, special care and protection shall be provided both to him and to his mother, including ade
quate pre-natal and post-natal care. The child shall have the right to adequate nutrition, housing, recrea
tion and medical services.
5. The child who is physically, mentally or socially handicapped shall be given the special treatment,
education and care required by his particular condition.
6. The child, for the full and harmonious development of his personality, needs love and understanding.
He shall, wherever possible, grow up in the care and under the responsibility of his parents, and, in
any case, in an atmosphere of affection and of moral and material security; a child of tender years shall
not, save in exceptional circumstances, be separated from his mother. Society and the public authorities
shall have the duty to extend particular care to children without a family and to those without adequate
means of support. Payment of State and other assistance towards the maintenance of children of large
families is desirable.
7. The child is entitled to receive education, which shall be free and compulsory, at least in the elemen
tary stages. He shall be given an education which will promote his general culture, and enable him,
on a basis of equal opportunity, to develop his abilities, his individual judgement, and his sense of moral
and social responsibility, and to become a useful member of society. The best interests of the child shall
be the guiding principle of those responsible for his education and guidance; that responsibility lies in
the first place with his parents. The child shall have full opportunity for play and recreation, which should
be directed to the same purposes as education; society and the public authorities shall endeavour to
promote the enjoyment of this right.

8. The child shall in all circumstances be among the first to receive protection and relief.
9. The child shall be protected against all forms of neglect, cruelty and exploitation. He shall not be
the subject of traffic, in any form. The child shall not be admitted to employment before an appropriate
minimum age; he shall in no case be caused or permitted to engage in any occupation or employment
which would prejudice his health or education, or interfere with his physical, mental or moral development.

10. The child shall be protected from practices which may foster racial, religious and any other form
of discrimination. He shall be brought up in a spirit of understanding, tolerance, friendship among peoples,
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NELSON MANDELA'S RIVONIA TRIAL SPEECH
"I am the First Accused.
I hold a Bachelor's Degree in Arts and practised as an attorney in Johannesburg for a number of
years in partnership with Oliver Tambo. I am a convicted prisoner serving five years for leaving the country
without a permit and for inciting people to go on strike at the end of May 1961 ...
· .. I do not deny that I planned sabotage. I did not plan it in a spirit of recklessness, nor because
I have any love of violence. I planned it as a result of a calm and sober assessment of the political situa
tion that had arisen after many years of tyranny, exploitation and oppression of people by the whites.
I admit immediately th~t I was one of the persons who helped to form Umkhonto We Sizwe, and
that I played a prominent role in its affairs until I was arrested in August 1962 .. .
· .. I and the other who started the organization did so for two reasons. Firstly, we believed that
as a result of Government policy, violence by the African people had become inevitable, and that unless
responsible leadership was given to analyse and control the feelings of our people, there would be out
breaks of terrorism which would produce an intensity of bitterness and hostility between the various races
of this country which is not produced even by war. Secondly, we felt that without violence there would
be no way open to the African people to succeed in their struggle against the principle of white
supremacy . ..
· .. But the violence we chose to adopt was not terrorism. We who formed Umkhonto were all
members of the African National Congress, and had behind us the ANC tradition of non-violence and
negotiation as a means of solving political disputes. We believed that South Africa belonged to all the
people who lived in it, and not to one group, be it black or white. We did not want an international
war, and tried to avoid it to the last minute ...
· . . The African National Congress was formed in 1912 to defend the rights of the African people
which had been seriously curtailed by the South Africa Act, and which were then being threatened by
the Native land Act. For 37 years-that is, until 1949-it adhered strictly to a constitutional struggle.
It put forward demands and resolutions; it sent delegations to the Government in the belief that African
grievances could be settled through peaceful discussion and that Africans could advance gradually to
full political rights . But white Governments remained unmoved, and the rights of Africans became less
instead of becoming greater . ..
· . . The ANC launched the Defiance Campaign, in which I was placed in charge of volunteers . This
campaign was based on the principles of passive resistance. More than 8,500 people defied apartheid
laws and went to jail. Yet there was not a single instance of violence in the course of this campaign on
the part of any defier. I and nineteen colleagues were convicted for the role which we played in organiz
ing the campaign, but our sentences were suspended mainly because the judge found that discipline
and non-violence had been stressed throughout . ..
· .. In 1960, there was the shooting at Sharpeville, which resulted in the procl.amation of a state
of emergency and the declaration of the ANC as an unlawful organization . My colleagues and I, after
careful consideration, decided that we would not obey this decree ... The ANC refused to dissolve, but
instead went underground. We believed it was our duty to preserve this organization which had been
built up with almost 50 years of unremitting toil. I have no doubt that no self-respecting white political
organization would disband itself if declared illegal by a government in which it had no say.
In 1960 the Government held a referendum which led to the establishment of the Republic. Africans,
who constituted approximately 70 per cent of the population of South Africa, were not entitled to vote,
and were not even consulted about the proposed constitutional change. All of us were apprehensive
of our future under the proposed White Republic, and a resolution was taken to hold an All-In African
Conference to call for a National Convention, and to organize mass demonstrations on the eve of the
unwanted Republic, if the Government failed to call the Convention. The Conference was attended by
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Africans of various political persuasions. I was the Secretary of the Conference and undertook to be
responsible for organizing the national stay-at-home which was subsequently called to coincide with
the declaration of the Republic. As all strikes by Africans are illegal, the persons organizing such a strike
must avoid arrest. I was chosen to be this person, and consequently I had to leave my home and family
and my practice and go into hiding to avoid arrest.
The stay-at-home, in accordance with ANC policy, was to be a peaceful demonstration. Careful in
structions were given to organizers and members to avoid any recourse to violence. The Government's
answer was to introduce new and harsher laws, to mobilize its armed forces, and to send Saracens, ar
moured vehicles and soldiers into the townships in a massive show of force designed to intimidate the
people ...
What were we, the leaders of our people, to do? Were we to give in to the show of force and the
implied threat against future action, or were we to fight it, and if so, how?
We had no doubt that we had to continue the fight. Anything else would have been abject surrender.
Our problem was ... how to continue the fight? ... When some of us discussed this in May and June
of 1961, it could not be denied that our policy to achieve a non-racial state by non-violence had achieved
nothing, and that our followers were beginning to lose confidence in this policy and were developing
disturbing ideas of terrorism ...
After a long and anxious assessment of the South African situation, I and some colleagues came
to the conclusion that as violence in this country was inevitable, it would be unrealistic and wrong for
African leaders to continue preaching peace and non-violence at a time when the Government met our
peaceful demands with force ...
Four forms of violence are possible .. . sabotage . . . guerrilla warfare ... terrorism and . . . open
revolution. We chose to adopt the first method and to exhaust it before taking any other decision .. .
Sabotage did not involve loss of life, and it offered the best hope for future race relations.
We believed that South Africa depended to a large extent on foreign capital and foreign trade. We
felt that planned destruction of power plants and interference with rail and telephone communications
would tend to scare away capital from the country, make it more difficult for goods from the industrial
areas to reach the seaports on schedule, and would in the long run be a heavy drain on the economic
life of the country, thus compelling the voters of the country to reconsider their position . ..
Experience convinced us that rebellion would offer the Government limitless opportunities for the
indiscriminate slaughter of our people. But it was precisely because the soil of South Africa is already
drenched with the blood of innocent Africans that we felt it our duty to make preparations as a long
term undertaking to force in order to defend ourselves against force .. .
. . . What the ANC is fighting for ... is a struggle of the African people, inspired by their own suf
fering and their own experience. It is a struggle for the right to live.

During my lifetime I have dedicated myself to this struggle of the African people. I have
fought against white domination, and I have fought against black domination. I have cherished
the ideal of a democratic and free society in which all persons live together in harmony and
with equal opportunities. It is an ideal which I hope to live for and to achieve. But if needs
be, it is an ideal for which I am prepared to die."
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ROBERT SOBUKWE'S STATEMENT
Robert Sobukwe, one of the founders of the Pan Africanist Congress, was arrested for inciting a cam
paign against the pass laws. Mr. Sobukwe was denied an exit permit to go into exile and was confined
to the Kimberley district, where he qualified as an attorney. He died of cancer in 1978.
"The chief aims of the PAC are the complete overthrow of white domination and the establishment
of a non-racial democracy in South Africa as well as throughout the whole of Africa ...
The object of the PAC is to draw up a programme of action which will be faithfully pursued instead
of meekly reacting to th(flow of white legislation from Parliament ...
. . . We felt we had no moral obligation to obey the laws made by a white minority. Without wishing
to impugn the personal honour and integrity of the magistrate, an unjust law cannot be applied justly.
We have said we believe in the human race and that alone. The history of the human race has been
a struggle for the removal of mental, moral and spiritual oppression, and we would have failed had
we not made our contribution to the struggle. We are glad we made it.
If we are sent to jail there will always be others to take our place. We are not afraid to face the
consequence of our actions and it is not our intention to plead for mercy."
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CLASSROOM EXAMPLE V. APARTHEID AND THE
INTERNATIONAL COMMUNITY
Objectives
Students should:
~ become familiar with what the United Nations is doing to eliminate apartheid;
~ explore the various measures being undertaken to isolate South Africa and discuss the merits and
difficulties;
,'"
~ examine the various arguments for and against divestment.

READING: THE WORLD AGAINST APAR7HEID
The system of apartheid has made South Africa an outcast within the international community. The United
Nations has been in the forefront of publicizing the world's rejection of apartheid.
The Organization cannot use force but it can try to induce the South African Government to effect
change when its policies violate international standards. South Africa has lost its right to be seated in
the General Assembly, where the world's countries gather. The Assembly has condemned apartheid as
a crime against humanity, and the United Nations Security Council has termed it a crime against the
conscience and dignity of mankind.
In addition, the General Assembly and the Security Council have called on the international com
munity to undertake a number of measures in order to isolate South Africa. The Council, noting that
some of the weapons supplied to South Africa were being used to further its racial policies, instituted
an arms embargo against South Africa. All States are asked to stop the sale and shipment of arms, am
munition of all types and military vehicles to South Africa.
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The General Assembly has asked Member States to break off diplomatic and other relations with
South Africa . Today, only about 30 countries have official links with Pretoria. There is also a United Nations
initiated sports boycott. Under the International Convention against Apartheid in Sports, States members
to the treaty are prohibited from letting their sports teams play in South Africa or from hosting South
African teams. South Africa is also barred from the Olympic Games.
I

A cultural boycott discourages artists and entertainers from performing in South Africa or engaging
in any cultural contacts with it. It further seeks to promote their efforts to express opposition to the apartheid
r'egime and their support of United Nations action to eliminate apartheid. These measures have indicated
to South Africa that the world of culture and art is against its racial policy.

Melina Mercouri, Former Minister of
Culture, Greece; Harry Belafonte, Actor,
United States; Wole Soyinka, Writer, Nobel
Laureate, 1986, Nigeria; Njabulo Ndebele,
Writer, South Africa; Glenda Jackson,
Actress, United Kingdom.
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To make the world further aware of the evils of apartheid, the General Assembly, in commemoration
of the 1960 Sharpeville incident and the 1976 Soweto uprising, observes both events as International
Days, on 21 March and 16 June respectively.
The United Nations and the international community cannot solve the problem of apartheid for South
Africa. South Africa must solve its own problems as it sees fit. What the outside world can strive to do
is to create the necessary conditions to pave the way for a peaceful, just and lasting solution to the conflict.
To this end, the General Assembly has demanded, among other things, that South African authorities
release Nelson Mandela and all other political prisoners and immediately lift the state of emergency.
It has also called for the removal of discriminatory laws, the granting of freedom of association and
freedom of press, and the dismantling of the bantustan structures.
Another United Nations body, the Special Committee against Apartheid, which is made up of 19
Governments, monitors conditions in South Africa and leads the international campaign to eliminate
apartheid. It sponsors seminars and hearings, sends visiting missions, and co-operates with Governments
and non-governmental organizations in mobilizing international public opinion. The Centre against
Apartheid is a unit of the Secretariat that carries out the decisions of the General Assembly, the Special
Committee against Apartheid and other bodies in the United Nations dealing with the subject.
Meanwhile, several countries maintain trade and other links with South Africa. Large companies,
in particular, still deal with South Africa and invest there. The profits of exporting gold, diamonds and
other resources continue to enrich those companies within and outside South Africa and thus help main
tain the apartheid system.
Recent efforts by the United Nations have centred on trying to dissuade countries from trading or
having any economic ties with South Africa. The year 1982 was designated as International Year of
Mobilization for Sanctions against South Africa, and special conferences have been held to promote
the imposition of mandatory, comprehensive sanctions.

There is an international consensus on the need to eradicate the system of apartheid in South Africa .
But there does not seem to be a consensus on the specific measures that should be pursued towards
that end. While the preponderant view within the United Nations, with regard to the role of transna
tional corporations in South Africa, has been to call for their withdrawal, the leading home countries
of these corporations have usually resisted this approach.
There are a number of viewpoints on the issue. Those who favour companies to remain in South
Africa maintain that the activities of the transnational corporations can provide benefits to the black
majority through job creation and a gradual improvement in living standards. Some see corporations
as a source of change towa~s the eradication of apartheid-particularly if they observe certain employ
ment codes that ensure desegregation within the companies.
Those opposing the gradualist approach argue that the long history of involvement by transnational
corporations in South Africa has been accompanied by a progressive worsening of the political situation
of blacks. They believe that moral condemnations against apartheid must be backed by the imposition
of comprehensive sanctions, which would put the South African Government under enough pressure to
make it give in to the international demand for the elimination of apartheid. The majority of blacks view
any economic hardships they may undergo as a result of sanctions as the necessary price that must be
paid for eventual liberation.
Looking to the future, those fighting apartheid know that it is only a matter of time before apartheid
will be abolished. However, the South African authorities are putting up a mighty battle to hang on to
the preservation of white privilege and dominance. Victory over apartheid will not be achieved without
the perseverance of the oppressed South African blacks and the support of those outside, for the system
of apartheid is not simply a matter of racism and attitudes, but a system which brings great economic
gains to South African and foreign employers.
In recent years, there have been many grass-roots efforts to put pressure on companies that have
links with South Africa to pull out. Some municipalities and local councils have enacted legislation that
bans them from engaging in business with companies which maintain economic ties with South Africa.
In some countries, students have protested their universities' investments in companies that deal with
South Africa. Some citizens' organizations have called for boycotts of products made by companies that
have operations in South Africa or products imported from that country.
Everyone can, in various forms, render support to the cause of ending apartheid. The first step is
by understanding the inhuman system and telling others what apartheid is all about. It is only when peo
ple know and understand that they can act.

IMPORTANT ANTI-APARTHEID DATES:
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21 MARCH

International Day for the Elimination of Racial Discrimination

16 JUNE

International Day of Solidarity with the Struggling People of South Africa

9 AUGUST

International Day of Solidarity with the Struggle of Women in South Africa
and Namibia

11 OCTOBER

Day of Solidarity with South African Political Prisoners

TABLE OF UNITED NATIONS ACTION AGAINST APARTHEID
Exclusion of South Africa from General Assembly: In 1974 the General Assembly refused to allow
the delegation of South Africa to participate in its work.
Adoption of Legal Instruments against Apartheid: The Assembly has adopted two legal instruments
against apartheid-the International Convention on the Suppression and Punishment of the Crime of
Apartheid, and the International Convention against Apartheid in Sports. They entered into force respec
tively on 18 July 1973 and 4 April 1988.
Arms Embargo: In 1963 the Security Council instituted a voluntary arms embargo against South Africa.
In 1974 the Council made the arms embargo mandatory. The Council also established a committee to
monitor States' compliance with the embargo and examine ways of making it more effective.
Oil Embargo: In 1978 the General Assembly appealed to States to adopt an oil embargo against South
Africa and to embargo technology and financing for evasive measures as well. In 1986 an Intergovern
mental Group to Monitor the Supply and Shipping of Oil and Petroleum Products to South Africa was
established to enforce compliance with the embargo.
Cultural Boycott: In 1968 the General Assembly requested all States and organizations to suspend
cultural, educational, sporting and other exchanges with organizations or institutions in South Africa.
Entertainers, actors and other artists are requested to work towards the cultural isolation of South Africa.
At the request of the Special Committee against Apartheid, the Centre against Apartheid publishes a
register of those who have violated the boycott.
Sports Boycott: In 1964 South Africa was expelled from the Olympic Games. The International Olym
pic Committee has repeatedly confirmed its support for the sports boycott and urges all its affiliated
sports federations to terminate any contacts with South Africa.
Assistance to Victims of Apartheid: In 1965 the Assembly established the United Nations Trust Fund
for South Africa. Grants are made to organizations for legal assistance and relief to persons persecuted
under apartheid. The United Nations Educational and Training Programme for Southern Africa,
established in 1967, now grants scholarships to students from South Africa and Namibia for study abroad.
About 1,400 students are currently sponsored.
Observance of Years: The Assembly declared 1978 as International Anti-Apartheid Year and 1982
as International Year of Mobilization for Sanctions against South Africa.
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SUGGESTED PROCEDURES
1.

Read the chapter on apartheid and the international community.

2.

Discuss how boycotts work and what effect they have on South African society.
For example: South Africa is banned from sending teams to the Olympic Games. The decision to expel
South Africa, however, encountered some resistance. Some people argued that the Olympic Games were
essentially a sporting event and that political considerations should be kept out. They also thought that
since South Africa was willing to send "mixed" teams to the Games, they should be allowe,d to do so.
~ What do you think? (Te-g-chers mights point out to students that within South Africa blacks are denied
equal opportunities in sports and that, at any rate, there cannot be normal sport in an abnormal society.)
The United Nations Special Committee against Apartheid publishes the Register of Entertainers, Ac
tors and Others Who Have Performed in Apartheid South Africa. The Register includes names of non
South Africans who have violated the cultural boycott.
~ What would you do if you saw the name of your favourite band, or singer, or actor on the list?
~ How do you think the cultural boycott affects the people in South Africa? The whites? And the blacks?

3. Students can discuss what actions thay can take as members of the international community to con
tribute to the elimination of apartheid. On the following page is a poem written by a 16 year old stu
dent, Simon Brown. The poem won first prize in a competition held in the United Kingdom.
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HOW HUMAN ARE WE ANIMALS?
Boy like me in that township,
Same body, organs and same soul,
Living under the spell of a few,
I n a land turned into a hell-hole.
Typical frontiers; guards with a grudge.
Dutch forefathers: proud but prejudiced;
Chastising churchmen with 'liberal' opinion.
In a shanty town a dead son was missed.
My weapon's a pen, his a blade,
Flashing in the streetlight of a small alleyway.
Fourteen he was; but still in his prime plucked
From the forbidding retreat of day.
Dignity down the drain: sorrow falls like rain.
He has the beating rhythm of the drum, versus
My dancing notes of jazz.
Have the Sharpeville Six received their mercies?
Miner killed: his body bundled in a brown square box.
Migrant worker just another native
On the black chart: morose marks showing levels of life passed.
Funeral rites: broth, pallbearers and brown eyes plaintive.
All from one man, denied by Pretoria:
We protest and march, but no red tape is cut.
Newsmen are gagged, and sometimes exiled.
Eyes full of fear, hate, and brown like a walnut.
Bantu, a general genre, Xhosa a tongue.
Fire, power and African acridity.
Celtic Cockney, this I am today,
Full of naivety and mediocrity.

Simon Brown
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BIBLIOGRAPHY OF UNITED NATIONS MATERIAL ON APARTHEID
GENERAL PUBLICATIONS ON THE UNITED NATIONS THAT HAVE SECTIONS RELATING TO
APARTHEID {in English, French and Spanish}:

Everyone's United Nations: A Handbook on the Work of the United Nations, United Nations publica
tion, Sales No. E.85.1.24;

The United Nations at Forty: A Foundation to Build On, United Nations Publication, DPI/865, Sales No.
E.85.1.24.
RELEVANT EDUCATIONAL PUBLlCA'nONS {in English, French and Spanish}:

ABC: Teaching Human Rights-Practical Activities for Primary and Secondary Schools, United Nations
publication, GE,88.17878;

World Concerns and the United Nations: Model Teaching Units for Primary, Secondary and Teacher
Education, United Nations publication Sales No. E.86.1.8.
BOOKS AND BOOKLETS:

Children on the Front Line: The Impact of apartheid, Destabilization and Warfare on Children in Southern
and South Africa, a UNICEF report;
International Focus on Transnational Corporations in South Africa and Namibia, United Nations DPI
publication, DESI.E120.
SELEOED RECENT MIMEOGRAPHED DOCUMENTS ISSUED BY THE CENTRE AGAINST APARTHEID
{in English and French}:

A strategy for sanctions against South African coal, by Mike Terry and Stuart Bell;
Register of sports contacts with South Africa, 1 January 1987-31 December 1987;
Judicial executions and individual responsibility under international law: the case of the Sharpevi/le Six,
by Winston P. Nagan and Lawrence G. Albrecht;

World of boxing against apartheid
Response of artists and entertainers to apartheid: a brief review;
Register of entertainers, actors and others who have performed in apartheid South Africa;
Transnational corporate disinvestment from Africa: selective disengagement, by Beate Klein;
United Nations sanctions and South Africa: lessons from the case of Southern Rhodesia;
Women and children: repression and resistance to apartheid in South Africa, by Paulette Pierson-Mathy;
People's sanctions now, by Stanley Clinton Davis;
Children in detention in South Africa, by Audrey Coleman;
South Africa imposes sanctions against its neighbours, by Phyllis Johnson and David Martin;
Restrictions imposed on the media in South Africa since 27 July 7985, by the International Defence and
Aid Fund for Southern Africa {I DAF};

Political prisoners in South Africa, by IDAF;
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International Conference on Children, Repression and the Law in Apartheid South Africa;
For stepped-up action against apartheid: hearing of United States student organizations against apartheid,
United Nations Headquarters, 11 September 1987 (English only)
RECENT BOOKLETS AND LEAFLETS ISSUED BY THE CENTRE AGAINST APARTHEID (in English only)

International Convention on the Suppression and Punishment of the Crime of Apartheid;

21 March: International DdY for the Elimination of Racial Discrimination (also in French and Spanish);
United Nations in the forefront of the struggle against apartheid (also in French and Spanish);
Twenty-fifth anniversary of the United Nations Special CommiHee against Apartheid;
16 June : International Day of Solidarity with the Struggling People of South Africa (also in French and
Spanish);

United Nations Trust Fund for South Africa; United Nations Educational and Training Programme for
Southern Africa; United Nations Trust Fund for Publicity against Apartheid;
9 August: International Day of Solidarity with the Struggle of Women of South Africa and Namibia;
11 October: Day of Solidarity with South African Political Prisoners (also in French and Spanish);
World Conference on Sanctions against Racist South Africa (also in French);
International Convention against Apartheid in Sports;
Crisis in South Africa and need for greater international action against the apartheid regime and its
collaborators;

State terrorism in South Africa.
{For a comprehensive list of Centre against Apartheid publications, available are the Consolidated List
of Documents and Publications of the Centre against Apartheid and Indexes (1983-1986) and the Publica
tions List and Comprehensive Indexes (1967-1982).)
The foregoing material is normally distributed by United Nations Information Centres throughout
the world, or may be consulted at United Nations depository libraries.
FILMS:

The World Against Apartheid - To be released.
Winnie/Nelson Mandela (29 minutes) - Nelson Mandela, a leader of the African National Congress,
has been in a South African prison for more than 20 years. During those long years he has come in
creasingly to be represented by his wife Winnie. The film is a portrait of these two brilliant leaders and
their marriage. It is also a history of the Mandelas' long struggle against apartheid and their fight for
justice for black people in South Africa. The abridged version is available in Arabic, English, French and
Spanish. A one-hour English version is also available. (1986)
Asimbonanga (6 minutes) - "Asimbonanga" in Zulu means "We haven't seen". The people of South
Africa "haven't seen" freedom, justice and peace on their land. This animated montage of still
photographs is choreographed to the song "Asimbonanga", sung by Joan Baez. It is a powerful and
moving illustration of the cause and struggle against apartheid in South Africa. Available in Arabic, English,
French and Spanish. (1989)
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Exile (27 minutes) - South Africa's system of racial discrimination has driven many of its people to seek
a life outside their homeland . One of them is Wilson Conco, physician, a South African black who now
lives with his family in London. His daily work as a public health officer in Essex brings him in touch with
predominantly white patients, many of them children. Yet his home thoughts dwell on the South African
landscape in which he grew up. This is a film about the facts of exile, its nature and its cause. (1971)
Generations of Resistance (26 minutes) -

"For three hundred years, white men have sought to sub
jugate Africans: for three hundred years Africans have resisted." This film reviews the main causes and
the development of black nationalism in South Africa. It deals at length with events since the beginning
of this century, describing poignantly the discrimination and frustration which have been the lot of suc
ceeding generations of Africans-succeeding generations of resistance. (1980)
South Africa: The White Laager (58 minutes) - Afrikaners are white South Africans of mixed Dutch,
German and French descent. They have been called the lost white tribe of Africa. This film traces the
history of Afrikaner nationalism and the development of apartheid and its relevance to South Africa's
situation today. All who speak in the film are Afrikaners and they give their interpretation of the event
that shaped their society and the dilemmas facing it now. Historical footage, stills and early newsreels
show the Great Trek of 1836, the Anglo-Boer War, the growth of South African economy and the drive
towards political unity and independence from Britain. In 1948, the Afrikaner Government achieved power
and then passed a series of laws to preserve and consolidate their dominance. The film examines the
repressive apartheid legislation and the resistance to it, first relatively peaceful, but becoming increas
ingly violent as avenues of non-violent protest were closed off. Also available in French and Spanish. (1977)
Stevie Wonder Salutes Nelson Mandela (8 minutes) -

In May 1985 the Special Committee against

Apartheid held a meeting at the United Nations to honour Stevie Wonder, the renowned entertainer
whose opposition to racial discrimination and apartheid is well known. He had recently accepted a
Hollywood Academy Award for "best song" in the name of Nelson Mandela, expressing solidarity with
all political prisoners and the oppressed people in South Africa. The film presents highlights from the
special meeting. (1985)
They Speak Out (24 minutes) - Many people in the world find apartheid morally objectionable and

many more believe that South Africa's policies constitute a serious threat to international harmony. In
this film some of these people-politicians, churchmen, industrialists, lawyers-speak out their strong
feelings that the world cannot afford to stand by in silence. The film includes firsthand accounts by exiled
South Africans of humiliation and imprisonment, police brutality, frustration and exploitation.
You Have Struck a Rock! (28 minutes) -

"You have touched a woman, you have struck a rock" is
an echo from 1956 when 20,000 women occupied the seat of the all-white South African Government,
to protest against the issuing of passes to black women. More than forty years before, the Government
had first attempted to bring women into the pass system which controlled the labour and lives of black
men. It met then with such fierce resistance that no further attempt was made until the 1950s when the
Government was consolidating its policy of apartheid. This film, using a collage of rare photographs
and newsreel footage, and recent interviews with some of the women actively involved, recreates the
women's campaigns, spanning more than a decade, against one of the most basic and iniquitous of
apartheid's laws. The narrator is South African singer Letta Mbulu. Also available in French. (1981)
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How to obtain UN films
United States: UN films may be borrowed free from local public libraries. In the Washington, D.C., area,
they are available from:
United Nations Information Centre
1889 F Street, N .W.
Washington D.C. 20006
Canada : UN films are disffibuted for rent and purchase by:
Marlin Motion Pictures .
211 Watline Ave., Suite 200
Mississauga, Ontario L4Z 1P3
Other countries: Selections of UN films, many in the language of the country, are available on loan
for 16-mm showing from over 100 UN Information Centres of UNDP offices around the world. For the
address of your UN Information Centre, please write:
Public Inquiries
Department of Public Information
United Nations
New York, N.Y. 10017

Sales No. 89.1.11
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