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This week different aspects of topics werve discuss3d 

before - from Ghana, further news of the language 
controversy over the teaching of Akan in the schools 

there. But first, development studies at Makerere 
University College, Uganda. 

Well, the title 11 Development Studies" has been 

applied to many courses all over the world - courses 
which, except in name, bear very little relation to 

each other. A few weeks ago, you'll remember, we 
heard from Dar-es-Salaam about their new course which 

has this title too - a course that is probably more 
comprehensive and central to the students than any 

other. In fact, as the course director, Lionel Cliffe, 
said, in Dar Development Studies is now the core of all 
the student's work - and whatever discipline he is 
following the student is compelled to take the two 

year course and is examined in it. The intention of 
the cours~ is to ensure that all Tanzanian graduates 
are aware of and understand the problems of development 

in East Africa - past, present and future. 

Well now another of the University of East Africa's 

constituent colleges - Makerere - has also introduced 
a course which they c?.il General Development Studies. 

Iu Kampala Elizabeth Keeble has been talking to its 
director, Locksley Edmonson, who is also a lecturer in 

Political Science at the college - and with the Dar 
course in mind Mrs Keeble first asked Mr Edmonson 

how far the Makerere course has been influenced by the 
one in Tanzania. 

Well I think it would be fair to say that there has been 

a general influence arising from the programme in 
Dar-es-Salaam rather than the other way around. We at 

Makerere started deliberations towards the end of last 

year on this question when we heard that the University 

College in Dar-es-Salaam planned to implement Development 

Studies. And the Makerere administration and academic 
board asked each faculty at Makerere to consider the 
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feasilility of mounting a course in ]evelopment Studies 

in the light of the intentions at Dar-es-Salaam. Two 
faculties positively took up this invitation - the 

faculties of Arts and Social Sciences and they jointly 
co-operated and put forward a programme which would 

express their interest in the matter. We now have a 
programme of lectures twice a week throughout the 
academic year in which we have different contributions 

from all the faculties to this course. So that I would 

say that in terms of general intentions our course has 
some great degree of similarity ~o the one in Dar-es

Salaam and both are designed to provide a fuller and 
more integrated understanding of the problems and 
context of East African development. But having said 

that, there are some significant differences between 
the two operations. First, I think that Makerere's time 

of academic integration is somewhat different. It's 
more or less a series of talks, so to speak, organised 

along disciplinary lines. In contrast, the Dar course, 
I think, has a more coherent focus. The Dar authorities 
seem to have been more committed in advance to the idee 

of launching this course. Makerere, on the other hand, 
was later committed to the idea of Development Studies 

after some acceptable outlines had been arrived at 

through the inspiration provided by Dar. This too is 
perhaps a reflection of the different university cultures 
of Makerere and Dar. I believe that it wouldbe accurate 

to say that the Dar College ha..s a more direct 
commitment to the idea of nation building and development 

whereas Makerere is somewhat groping in this direction. 

I know some of my colleagues will disagree but this is 
my own conclusion. I want to say one other thing here 

about some differences in actual operation. And this, 
I think, will highlight the previous point made. The 

Dar course is compulsory and examinable at the first 
and second year level. Ou.r course at Makerere is 

voluntary and non-examinable and it's open to all 
students of whatever discipline and at whatever stage, 

from first to third year or beyond in the case of 
medical students. Secondly, the Dar course seems to be 

now a permanent part of the degree structure. Our 
course is experimental only. It's an experimental 

1969/70 course and in the light of this year's 
experiences decisions will be made shortly about the 

future of general ]evelopment Studies at Makerere. 
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Well it must be very difficult to run a voluntary 

course, especially one involving so many different 

disciplines and interests. How do you run this course, 

in fact? 

Yes there have been problems in running and operating 
this course but we have tried to solve this problem by 

the establishment of a committee on which all the 
participating disciplines are represented and studeut 

representatives are recruited. And this committee sets 

the broad outlines for the operation of this course 
especially during the last vacation period and the 

actual running of the course is then left to some 
officers elected within the committee. These have 
managed to recruit,through the different participating 

disciplines or faculties, lecturers on a voluntary basis. 

The programme has been set up entirely for the present 

year and all those who agreed to participate are 
participating as they had offered and we have had no 
substantive· problems of co-ordination aftor that time. 
What is even more interesting, I think, is that once the 

course was launched in July .those faculties and some 
people too who initially seemed to have reservations 

about the idea of launching the course seemed morG and 
more to be attracted to the idea and I think this is a 

function to a large extent of the course. As a 

voluntary course we have been unable to schedule 
lecturers within regular lecture hours so we have had 

to schedule them outside. We have no resources, 
necessarily, except public relations to try to attract 
students. It's n-0t examinable. It won't go on their 

records. But our average gttendance usually is fifty 

to sixty. And sometimes it shoots up well beyond that. 

Is there anything new that's being done that has not 

been already done in the ordinary running of the 

university~ 

Well, clearly Development is a focus in different 

departments. I think that this course performs an 
essential function in that it is the only course of 

its type which attempts to organise different 
disciplinary interests around the common theme of 

development. A second advantage, I think, which this 
course provides is that it helps to break down the 

gap, the difference between town and gown. Through 

this device we are attempting to recruit participants 

from the ministries - the government ministries - the 
Civil Service departments. A further great advantage of 
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this cours.e is that this course was one in which from the 

very outset studBnts were actively involved in planning 

the course - so here again this helps to break down the 

difference between academic staff and the student body. 
In fact, if the students had had their way the course 

would have been completely compulsory and examinable this 
year. 

A different approach there in Makerere to the problem of 
making sure their students are given the opportunity to 

understand the process of development. Locksley Edmonson, 

Director of the Ugandan course, was talking to Elizabeth 
Keeble in Kampala. 

And now to an issue that concerns students of all ages. 

The issue is, of course, should a national language, as 

opposed to English, be the medium of instruction in 
schools. In Ghana this has recently been a topic for wide 

discussion, with Akan being suggested as an alternative 
to English. 

The 1960 census figures show that the Akan language is, 

in fact, the mother tongue of about 40% of the people 
in Ghana. We know also that outside the Akan speaking 
areas in the mid-southern half of the country most 

other Ghanaians have been using Akan as a second language 
for centuries. In fact, aB Professor Alex Kwapong,the 
Vice-Chancellor of the University of Ghana, said in 

University Report earlier this year 11 Akan is more or less 
the unofficial lingua franca of Ghana. 11 This being the 

case, academics at the University, lod by Professor Jones 
Quartey, are now saying that the time has come (and I 

quote Professor Kwapong again) "to givtJ a conscious 
fillip to the growth of this process by actually ensuring 

that Akan will be learned by the o.verage Ghanaian side by 

side with English" in the schools. i-'fell, when this idea 

was first mooted just about a year ago it provoked a 
lively discussion both in the Ghanaian press and in 

University circles. 

Well, how was this idea received and more to the point, 

what are some of the problems of using Akan or English 
for teaching in a typical African multi-lingual 

environment? In Ghana, Alastair Niven, jl..'lst before he left, 
talked to the Senior Res earch Fellow in the University's 

Institu!B of African Studies, Dr John Stewart. First he 
asked Dr Stewart how the whole idea of t eaching Akan in 

Ghannian schools was received. 
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It has been strongly criticised on political grounds. 

People have shown concern about the non-Akans being 

put at a disadvantage. An editorial in the Accra Daily 

Graphic suggested that it would be better if all 
Ghanaians without exception were required to learn a 
s€cond Ghanaian language instead of just the non-Akans. 

But perhaps the most interesting aspect of the reaction 

to the proposal was, so far as I am aware, nobody 

suggested that Ghana would be better off if 
Ghanaian languages were allowed to fade nway and the 

country were left speaking English alone. The trouble 
is that everybody is very conscious of the great 

importance of proficiency in English for any boy or girl 
who wants to get on. Over the years the b'nglish share 

of the school timetaple was tending to increase at the 

expense of the Ghana languages' share and there are now 
many educatBd Ghanaians who can't speak any Ghana 

language very well. 

How much use has been mado of Akan and the other 
Ghanaian languages that you mentioned in the school: 

in the past? 

The use of the Ghana languages in education was first 
developed in the schools of the Christian missions in 
the nineteenth century and the policy varied from 

mission to mission. As far as Akan is concerned, the 
two most important missions were the Basel and the 
Wesleyan. Before independence the policy of the colonial 

government was that the initial stages of primary school 

education should use the Ghana languages as a medium of 

instruction and that English should take over in the 
later stages. I should perhaps mention that many of the 

smaller languages have never been used in the schools. 

This state of affairs is particularly common in the 
North of the country where the usual policy has always 

been to use English throughout. 

Is there any work being done in the universities which 
is likely to have a bearing on the problem in the 

schools? 

Yes indeed. It is being increasingly realised that the 

imported European educational system hasn't been 
properly adapted to the multi-lingual system which we 

have here in Ghana and that a great deal of the trouble 
stems from this. The English schoolboy needs to acquire 

linguistic skills in only one language for adult lif'e in 
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his own community~ But the Ghanaian schoolboy needs 

to be akilled in at.least two - his mother tongue and 

English. Th6 big mistake has been to equato the English 

course in England with. the English course in Ghana and 
to see that problem's application to Ghanaian conditions 

essentially as a problem of teaching English a~ a second 
language rather than as a first language. This tends 

to give the particul~rly unfortunate impression that 
tho Ghanaian language course is not really part of the 

system at all but is just a frill. The champions of 
the Ghana languages have made the opposite mistake of 

equating the English course in England with the Ghana 
language course in Ghana. The result is that the 

content of an effective multilingual course must be 
decided in the light of an estimate of the language 

skills that the boys and girls are likely to need and 
the languages in which they are likely to need them. 

So it is important to know wbat languages are actually 

used for what purposes. A number of people at th€ 
University of Ghana are making it their business to 
find out. TherEJ is another imported Europt:an institution 
that has not been very satisfactor±ly adapted to 

Ghanaian conditions and that is the roman alphabet. As 

far as we know, none of the Ghana languages which are 
at present taught in the schools had written forms 

before the arri vB-1 of the Europeans. As I have a.lready 

pointed out, the E,:-tsel missionaries had no reason to 

take English into account and one unfortunate result of 
this was that they used the roman letters in a way that 

conflicts quitis seriously with the sounds they have 
usually in English. Work has been going on in this 

field for some years now in the Institute of African 

Studies. 

Dr John Stewart of the Institute of African Studies 

was talking to Alastair Niven in Accra. No doubt the 
discussion will go on in Ghana and everywhere else in 

Africa. 

Any material used from this script must ~be 9:i:-_t3ditea to the BBC, 


