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This week a new and, for me, interesting angle on the 
ever-recurring problem of Africanising syllabuses, and 
later a word straight from the horse's mouth about 
the Mature Age Entry Scheme as it operates at the 
University College of Dar-es- Salaam. 

Most, if not all, academics working in the universities 
of Africa are agreed nowadays that.syllabuses must be 
Africanised or lo0alised. It is agreed also that in 
the years to come staff too must be Africanised. In 
the Department of English at Makerere University College 
both these forces can be seen at work. The switch from 
copying the traditional syllabuses of English 
universities has been made, and the Department has 
taken in an increasing number of Ugandan academics. In 
Kampala, Elizabeth Keeble spoke to one of these new 
intakes - Tim Waneusa. The really interesting point 
that the interview raises for me is the que·stion of 
whether or not an English lecturer is the right person 

-~ to teach English littara~ure and whether or not 
an African lecturer is best suited for teaching Enelish 
Literature. But, first of all, Elizabeth Keeble 
started off by asking Tim Wang11sa what he thought about 

, the changes in the syllabuses. 

TIM WANGUSA: I shall limit my remarks to the changes in the 
Literat~re changing because, for one reason, I don',t 
know whether there have been very significant changes 
in the language teaching. I think that it's only 
right that more literature bas been introduced -
literature from other areas, rather than purely British -
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literature from the ContinentJ literature from America 
and other parts of the world. As for African Literatur~, 
it's been long since overdue really. It goes without 
saying that the right place for anyone to begin, for 
an African university to begin really, really is the 
literature of its own country, its own continent, you 

might say. 

Are you yourself teaching African Literature? 

No. This would be the obvious thing, you know - Africans 
for African Literature, British for British Literature. 
As it happens, I was brought up on British Literature 
and this is what I did mainly at university, on the 
syllabus, and I happened to be teaching largely Enelish, 
British Literature. And I think that I have as much 
right to teach British Literature as I have to teach 
African Literature. Maybe there is a place for an 
African teaching foreign l iterature to his own people -
you know, interpreting it with, you know, the mind, 
you know, that's come of his own culture - to his own 
people. 

Yes, I certainly see that. Well, what writers writing 
in Ene;lish do you expect t o have a really 

powerful effect on young people here1 I mean, what, 
for example, writer has had an influence on yourself 

and your own writing? 

The obvious name which I am personally tempted to 
suggest is that of T.S. Eliot whom, I find, has had 
more influence on African writing than any other 
British or American writer, or any other writer writing 

in En~lish. 

T.S. Eliot? I thought he was a bit unpopular with 
young academics these days? 
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Yes. This i~ tho sort of thing one hears, but perhaps 
unpopular in the classroom. Yo·~ know, you hear things 
like he's difficult, he's narrow, he's obscure, he is 
mothing but Christian, his vision is narrow. But when 
you come to examine African writing, you find that, 
whether writers are conscious of the fact or not, 
T.S. Eliot is surely the one major poet who ' s had 
more influence on African writing. You have only to 
begin writing a poem, perhaps·~ and you find a rhythm 
of T.S. Eliot turning up and you may be angry with the 
fact that this is happening, but this just shows how 
perhaps we have enjoyed Eliot and absorbed him into 
our systems far beyond what we are prepared to accept. 

Well, to eet back to my original point, I take it 
that you think that very soon the staff of English 

departments in Africa will, in fact, consist entirely 
of Africans? 

Yes. I think so very much. This is not only true of 
any English department but surely any other university 

disciplines. 

Well, certainly that. Butth&t's obvious . But it's 
this word "English". People seem to boggle at the idea 
of local people teaching their own people about Ene;lish. 

Ah yes. I think I know what you mean. It's to do with 
the prejudice, you know, that Ene;lish Literature is 
best taught by Enelish people, and African Literature 

~ ;.s best taught by Africans - which is rubbish, the sort 
of thing you get perhaps in the British universities, 
you know . You get an African going to a British 
university, wanting to puraue perhaps a second or third 
degree in British Literature and he gets told by some 
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old professor "Please do get home and research on 
something local. You belong there. I don't think 
you can get the nuances of English Literature, of 
Enelish life - you don't belong here." And I think this 
is wrong and cruel, and just not right, you know. 

Well, that's what happens in a British university. 
But what happens in an African university? 

Well, of course you get the, what shall I call it, the 
prejudice that any African is able to teach, to tutor 
any work that is by an African. It doesn't matter 
where it was written. And surely there are parts of 
Africa, there are cultures in Africa which are quite 
strange to certain people, and it may well be there are 
no African people, British people, American people who 
have because of their research, because of their 
particular interests, come to know so much of Africa 
that they too may qualify to teach African Literature. 
And you know what I am aeainst is this putting people 
into categories. If you are an African you ought to 
teach this. This is wh~t you understand. If you are 
British then you ought to teach this because this is 
what you understand. And I am sure that people are 
larger than this. But perhaps I haven't answered your 
question: do I expect that the staff of the African 
universities will be entirely African soon? And I 
would like to answer that very briefly by saying "Yes . 
I hope so v ery much." 

Elizabeth Keeble was talking to Tim Wangusa, a Ugandan 
lecturer in the Department of English at Makerere 
University College. 

And now , on to a matter that consumes a great deal of 
time and energy in our early lives - matriculation for 
University. Most students in the University of East 
Africa enter University by the direct entry method -
that is, they enter straight from school. But each 
year a much smaller number - but a number which is 
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tending to increase - enter by the Mature Age Entry 
Scheme. tne of these stuqents is Mr Shatv'a Madunda 
who has just ended his first ye_ar of study for a 

B.A. der,ree at University College, Dar-es-Salaam. 
Because of financial problems, Mr Madunda left school 
in 1958 at the age of nineteen. Then he was only in 
Form 2. He studied for entry to University in his 
spare time, and in 1961 he did his School Certificate 
examinations and in 1967 took his 'A' levels. Finally, 
in 1968 he passed the Mature Age Entry Exam which 
consisted of an aptitude test,,. Ent:;lish Comprehension, 
and an essay paper. At Dar, John Carthew spoke to 
Shaiya Madunda and he asked him whether, as a result 
of the rather circuituous way in which he finally got 
entry to university, he was having any particular 
difficul ti·es. 

The work has been quite interesting but to start with in 
Political Science I ~d some problems because the 
wo~k proved to be very abstract and the terminology 
very strange and unfortunately we didn 't have the 
required literature to start with so students had to 
keep up with what ever little literature there was 
avaJ.lable in the library. I didn't have many problems 
with the Statistics because I had a fair background of 
Mathematics through my own private work. The problem 
was that most of the students had left Mathematics at 
Form IV and there was the problem of taking up a course 
with students of different backgrounds in Mathematics 
- some who had taken their Mathematics up to ' P' level, 
people like me who had improved my Mathematics background 
somewhat above the School Certifica te Level and those 
who had left their Mathematics at School Certificate 
level - there was this problem of fittine all these 
types of students together. 

JOHN CARTHEW: So that you found yourself - paradoxically perhaps -
in some cases better prepared than many students who had 
come straight from school to do this particular work. 
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What about your life socially during the year? How did 

you find the students? You didn't find that they were 
too immature for you? You've held posts of a responsible 
nature for a number of years. You haven't found that 
you outdistanced them in terns of personal naturity. 

SHAIYA MADUNDA:Definitely I am much more mature than most of the 
students but it hasn't been a problem for me fitting 
myself into different societies because I am not too 
old to fit in with the students. 

JOHN CARTHEW: But what about your family? Have you got a family? 

SHAIYA MADUNDA:I have e;ot a family. I have eot three daughters. 

JOHN CARTHEW: What does your family feel about having been left by 
you in this way? 

SHAIYA M.A,UUNDA:The separation was very difficult. In fact, I, on my 
side, had experienced psychological problems soon after 
joining the College, leaving my family in town and I 
comine here and sharing a small room with a student 
whom I didn't know although, of course, I could put 
up with him very fast. And,on the side of my family, 
they experienced the departure of the head of the house 
and my kids have been to see me a lot. And, of course, 
financially there had been some strain because before 
coming to College I had to resign my job and the 
advantage of my income was lost. 

JOHN CARTHEW: And financially your family has been able to manage? 

SHAIYA MADUNDA:Yes. My family has been able to mar~age somehow because 
my wife is now working as a nurse. But I think she 
was trying to cut the coat according to the cloth. 

JOHN CARTHEW: Now presumably they're happy about it despite everything. 
They feel that it's worthwhile for you to be here and 
for them to be left in Dar-es-Salaam. 
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SHAIYA MADUNDA:I think my wife has accepted that. The main reason 
why I have come to college is to fill the academic 

inadequacy in myself because despite the many jobs 
I have been doing - and I think sufficiently successfully 
there has always been the problem of being heard, the 
problem of being listened to, simply because probably 

one doesn't have the required academic standing, you see 
- probably because one hasn't been to college. Even if 
you know something, you see, it is difficult to be 
listened to. So that had been haunting me, in fact, and 
that was the main reason why I came to college. My 
being at college and my experience in the first year 
is worthwhile because whatever I used to know is now 
being more systematised, is becoming better organised. 
And I think it's worthwhile. 

JOHN CARTHEW! You've really had quite a varied career in administration 
and management and so on. You find the students all 
right. But how do you find the College? Is the College 
now the kind of institution that you would have hoped 
to find when you were thinking about it as a Tanzanian 
worker two years ago? 

SHAIYA MADUNDA:Definitely much has been done since the advent of the 
Arusha Declaration. But I do think there's plenty more 
to be done. There have, of course, been changes in 
the curricula of several subjects, eapecially the 
Social S.ciences. But I think there is still much more 
to be done. And the most difficult rproblem, I think, 
facing Tanzania as a whole is to choose the 
students because I have noticed myself that most of the 
students still live in dreamland. They are not aware 
of the realities. 

JOHN CARTHEW: And you think the College itself could do more to 
change this orientation. 

SHAIYA MADUNDA:Yes, the College could do more but of course that has 
got to be related to the overall educational and 
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political policies of the country. 

JOHN CARTHEW: Could I ask you as a last question - if you were 
talking to somebody who is thinking of entering the 
College or trying to enter the College as a mature 
age entrant what advice would you give? 

SHAIYA MADUNTIA:I would, in fact, recommend every aspiring man to come 
to college because joining the College as a mature man 
has its advantages both academically and socially -
academically, especially in the Social Sciences - there 
is plenty to draw from ones experiences, and,socially, 
one who comes to the College at a nature age has the 
advantage of being respected by the students and quite 
often students do come to such a man for advice and 

JOHN CARTHEW: 

consultation. ; 
I 

I 
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I'm quite sure you're right and I do thank you very much. 

SHAIYA MADUNDA:Thank you very much. 

NARRATOR -
JOHN BANKOLE 
JONES: 

John Carthew was talking to Shaiya Madunda, a First Year 
B.A. student who bravely found his way to university at 
the age of thirty, availing himself of the Mature Age 
Entry Scheme. 

Any material us ed from this proeramme must be credited to the BBC. 


